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Māori must embrace their desire to still ‘be Māori’ and to maintain their 
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Series Editor’s Note
Tove Skutnabb-Kangas

A feel for this book comes immediately upon reading the editors’ statements 
on its genesis. When an ‘outsider’ (Pauline) – turned almost an ‘insider’ – 
and an almost ‘insider’ (Vaughan) – turned almost ‘outsider’ – meet, and 
they recognise a common analysis – disgust and rage – and possibilities for 
change-agency, the resulting combination can be extremely powerful. 
Admittedly, the economic/class situation of both Vaughan and Pauline 
makes them true outsiders, in relation to most of the world’s colonised 
people/s, regardless of the degree of physical or mental means used in past 
and present colonialisms. But it is also a fact that a fairly secure economic 
situation is mostly a prerequisite for writing and editing books. That said, 
however, very few well-paid TESOL-ers ever turn radical or even critical. 
Here, it has happened, and this is also why the book’s relevance reaches far 
beyond the countries it describes. 

Linguistic capital is convertible to other types of capital and resources, 
including formal education and life chances. Capability deprivation (in 
Economics’ Nobel laureate Amartya Sen’s sense) leads to poverty. Knowledge 
of the English language is today made to seem an important part of linguistic 
capital for most people in the world. If the subtractive performing of what 
is supposed to be teaching English actually leads to linguistic capital 
dispossession and, thus, capability deprivation, it may, together with 
the lack of mother-tongue-medium multilingual education that often 
accompanies it, be part of a linguistic and/or cultural genocide and a crime 
against humanity. 

The editors and authors of this important book (that had to be written, 
as the editors acknowledge) make a valiant and, to a large extent, successful 
effort to capture the Hydra’s heads. They describe the glorification of 
(competence in) English and the stigmatisation of (people speaking/signing) 
many other languages and (their) competences in them (sometimes even 
when one knows English in addition to them). They also expose the rationali-
sations of the relationship between them, where the knowledge of English 
and the ways it is taught are always presented as something beneficial to 
the learners. ‘We’ are ‘helping’ ‘them’, supporting them in acquiring new 
resources, even when this invalidates the very resources they do have: their 
own languages, cultures, knowledge and world views.

Using Ngũgı̃ ’s metaphor of languages as bridges (also see Mohanty, 2009), 
we surely do need two-way bridges, where information can flow equally 


