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There must have been other reasons that only the Kuia and the Koroua and
the wisdom of ‘Old’ would know, and the foresight of such a decision, for
whatever the reason. I shall be forever in their debt, having been blessed



Contributors ix

with the fluency of re Reo Mdori me oona tikanga and the privilege of growing
up in such a special place, Ruatahuna.

Eugene Chen Eoyang

Professor Emeritus of Comparative Literature and of East Asian
Languages and Cultures, Indiana University, USA; Chair Professor Emeritus
of English, Humanities and Translation and former Director of General
Education, Lingnan University, Hong Kong.

My name is Eugene Chen Eoyang, and I learned English at an English
Grammar School as a Chinese refugee in Karachi (India, as it was then)
under the Raj. At the age of seven, my mother brought us to America, where
I quickly converted my English-accented English to something like
Brooklynese. Appalled by this decline in the ‘quality’ of my English, my
father put me in another school, where the teaching (and the accent) was
better. I graduated from Harvard with a degree in English and earned an MA
in English Literature at Columbia University. After a six-year stint in
publishing (Doubleday), I pursued a PhD in comparative literature at Indiana
University, where I taught, on and off, for 33 years. In 1996, I moved to
Hong Kong, where I taught in the English Department at Lingnam University
for 12 years (serving as head from 2006-2007) — with the exception of three
semesters’ leave, when I returned to teach at Indiana University. From
2000-2008, I also directed the General Education Programme at Lingnan. I
think my Dad (who died in 1987) might have been pleased that I was
admittedin2001 asa fellow of the British Royal Society for the encouragement
of the arts, merchandise and commerce.

Noor Azam Haji-Othman

Director of the Language Centre, Universiti Brunei Darussalam, Brunei
Darussalam.

My name is Noor Azam from Brunei, a former British protectorate on
the north-east coast of Borneo Island. I am of mixed heritage, with a Dusun
father and Tutong mother, whose traditional languages I speak, in addition
to Malay and English. [ was born and bred in Tutong District, a harmonious
blend of ethnic cultures, faiths and languages, all of which can be heard
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x  English Language as Hydra

Sandra Land

Lecturer, Centre for Adult Education, University of KwaZulu-Natal,
Republic of South Africa.

My name is Sandra, and I am a white South African. I am confident that
I am South African, but beyond that I fall into doubt — am I an African¢ I
think I might be, but my black African compatriots tend to laugh at me if I
say so, even though I can make the statement fluently in isiZulu. Although
three of my grandparents were British, I do not think I am British, and
British officials assure me emphatically that my ancestry gives me no
claim to British nationality. Rejected then by both Africa and Europe, I am,
continentally speaking, an outcast, a vagrant relic of colonialism, but, as
someone who undoubtedly benefited by being born on the privileged side of
apartheid, perhaps a worthy heir to the rejection inflicted on so many by
successive governments of my twisted, torn, beloved country.

Anne-Marie de Mejia

Associate Professor, Centre for Research and Teacher Education,
Universidad de los Andes, Bogota, Colombia.

[ was born and grew up in London. However, I always suspected that I
would one day live ‘abroad’. Since I was young, I had always heard about
the importance of our French ancestors, and although I had a very English
upbringing, I increasingly wanted to explore other parts of the world,
very different to the UK. Through a series of circumstances, I ended up in
Colombia, where I live and work and feel very much at home, having now
spent more of my adult life here than in the UK. My children, on the other
hand, though largely brought up in Colombia, have travelled in the other
direction — to the UK.

Muhammad Haji Salleh

Malaysia’s National Laureate, Professor School of Humanities and Senior
Fellow, Centre for Policy Research and International Studies, Universiti
Sains Malaysia, Penanag.

Though I was born in Malaysia and began to speak Malay early, the
progress of my schooling was a gradual emptying of the Malay and replacing
it with the colonial language. For a long time, I was alienated from the
tongue of Malaysia and functioned reasonably well in English. However,
after being culturally and linguistically lost in Europe, the US and Asia for
more than three decades, I have returned to my mother tongue, to write in
it, and I made a conscious decision to stop writing poetry (my main and
most intimate genre) in English. Now I am in the process of digging into the
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South Korea. As I reveal in my chapter, even though I identify myself as
Korean, there are many aspects of my life that make me feel unsure of my
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Series Editor’s Note
Tove Skutnabb-Kangas

A feel for this book comes immediately upon reading the editors’ statements
on its genesis. When an ‘outsider’ (Pauline) — turned almost an ‘insider’” —
and an almost ‘insider’ (Vaughan) — turned almost ‘outsider’ — meet, and
they recognise a common analysis — disgust and rage — and possibilities for
change-agency, the resulting combination can be extremely powerful.
Admittedly, the economic/class situation of both Vaughan and Pauline
makes them true outsiders, in relation to most of the world’s colonised
people/s, regardless of the degree of physical or mental means used in past
and present colonialisms. But it is also a fact that a fairly secure economic
situation is mostly a prerequisite for writing and editing books. That said,
however, very few well-paid TESOL-ers ever turn radical or even critical.
Here, it has happened, and this is also why the book’s relevance reaches far
beyond the countries it describes.

Linguistic capital is convertible to other types of capital and resources,
including formal education and life chances. Capability deprivation (in
Economics’ Nobel laureate Amartya Sen’s sense) leads to poverty. Knowledge
of the English language is today made to seem an important part of linguistic
capital for most people in the world. If the subtractive performing of what
is supposed to be teaching English actually leads to linguistic capital
dispossession and, thus, capability deprivation, it may, together with
the lack of mother-tongue-medium multilingual education that often
accompanies it, be part of a linguistic and/or cultural genocide and a crime
against humanity.

The editors and authors of this important book (that sad to be written,
as the editors acknowledge) make a valiant and, to a large extent, successful
effort to capture the Hydra’s heads. They describe the glorification of
(competence in) English and the stigmatisation of (people speaking/signing)
many other languages and (their) competences in them (sometimes even
when one knows English in addition to them). They also expose the rationali-
sations of the relationship between them, where the knowledge of English
and the ways it is taught are always presented as something beneficial to
the learners. ‘“We’ are ‘helping’ ‘them’, supporting them in acquiring new
resources, even when this invalidates the very resources they do have: their
own languages, cultures, knowledge and world views.

Using Ngigi’s metaphor of languages as bridges (also see Mohanty, 2009),
we surely do need two-way bridges, where information can flow equally
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