
Language and Culture Pedagogy



LANGUAGES FOR INTERCULTURAL COMMUNICATION AND EDUCATION
Editors: Michael Byram, University of Durham, UK
Alison Phipps, University of Glasgow, UK

The overall aim of this series is to publish books which will ultimately inform
learning and teaching, but whose primary focus is on the analysis of intercultural
relationships, whether in textual form or in people’s experience. There will also be
books which deal directly with pedagogy, with the relationships between language
learning and cultural learning, between processes inside the classroom and beyond.
They will all have in common a concern with the relationship between language and
culture, and the development of intercultural communicative competence.

Other Books in the Series
Developing Intercultural Competence in Practice

Michael Byram, Adam Nichols and David Stevens (eds)
Intercultural Experience and Education

Geof Alred, Michael Byram and Mike Fleming (eds)
Critical Citizens for an Intercultural World: Foreign Language Education as Cultural
Politics

Manuela Guilherme
How Different Are We? Spoken Discourse in Intercultural Communication

Helen Fitzgerald
Audible Difference: ESL and Social Identity in Schools

Jennifer Miller
Context and Culture in Language Teaching and Learning

Michael Byram and Peter Grundy (eds)
An Intercultural Approach to English language Teaching

John Corbett
Critical Pedagogy: Political Approaches to Language and Intercultural
Communication

Alison Phipps and Manuela Guilherme (eds)
Vernacular Palaver: Imaginations of the Local and Non-native Languages in West
Africa

Moradewun Adejunmobi
Foreign Language Teachers and Intercultural Competence: An International
Investigation

Lies Sercu with Ewa Bandura, Paloma Castro, Leah Davcheva, Chryssa Laskaridou, Ulla
Lundgren, María del Carmen Méndez García and Phyllis Ryan

Language and Culture: Global Flows and Local Complexity
Karen Risager

Living and Studying Abroad: Research and Practice
Michael Byram and Anwei Feng (eds)

Education for Intercultural Citizenship: Concepts and Comparisons
Geof Alred, Mike Byram and Mike Fleming (eds)

Other Books of Interest
Language Teachers, Politics and Cultures

Michael Byram and Karen Risager

For more details of these or any other of our publications, please contact:
Multilingual Matters, Frankfurt Lodge, Clevedon Hall,
Victoria Road, Clevedon, BS21 7HH, England
http://www.multilingual-matters.com



LANGUAGES FOR INTERCULTURAL
COMMUNICATION AND EDUCATION 14
Series Editors: Michael Byram and Alison Phipps

Language and
Culture Pedagogy
From a National to a
Transnational Paradigm

Karen Risager

MULTILINGUAL MATTERS LTD
Clevedon • Buffalo • Toronto



Library of Congress Cataloging in Publication Data
Risager, Karen
Language and Culture Pedagogy: From a National to a Transnational
Paradigm/Karen Risager.
Languages for Intercultural Communication and Education: 14
Includes bibliographical references and index.
1.Language and languages–Study and teaching. 2. Multicultural education.
3. Language and culture–Study and teaching.  I. Title.
P53.45.R57 2007
407.1–dc22 2006022562

British Library Cataloguing in Publication Data
A catalogue entry for this book is available from the British Library.

ISBN-13: 978-1-85359-960-6 (hbk)
ISBN-13: 978-1-85359-959-0 (pbk)

Multilingual Matters Ltd
UK: Frankfurt Lodge, Clevedon Hall, Victoria Road, Clevedon BS21 7HH.
USA: UTP, 2250 Military Road, Tonawanda, NY 14150, USA.
Canada: UTP, 5201 Dufferin Street, North York, Ontario M3H 5T8, Canada.

Copyright © 2007 Karen Risager.

All rights reserved. No part of this work may be reproduced in any form or by any
means without permission in writing from the publisher.

The policy of Multilingual Matters/Channel View Publications is to use papers that
are natural, renewable and recyclable products, made from wood grown in
sustainable forests. In the manufacturing process of our books, and to further support
our policy, preference is given to printers that have FSC and PEFC Chain of Custody
certification. The FSC and/or PEFC logos will appear on those books where full
certification has been granted to the printer concerned.

Typeset by Saxon Graphics.
Printed and bound in Great Britain by MPG Books Ltd.



Contents

Acknowledgements  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . viii
Foreword
Michael Byram . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ix

1 Modern Language Studies: Language, Culture, Nation  . . . . . . . . . . 1
Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1
Culture Pedagogy: A Presentation  . . . . . . . . . . . . . . . . . . . . . . . . . . . 4
Theories of Nationality: Some Central Concepts  . . . . . . . . . . . . . . 13
The History of Culture Pedagogy: Method of Analysis  . . . . . . . . 18
Overview of This Book . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 21

2 Culture Pedagogy up to the 1960s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . 24
Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 24
The Concept of ‘Realia’  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 24
Early Culture Pedagogy from 1880  . . . . . . . . . . . . . . . . . . . . . . . . . 26
More Recent Culture Pedagogy: The USA in the 1960s . . . . . . . . . 33
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 36

3 Culture Pedagogy in the 1970s: Knowledge of Society  . . . . . . . . . . 39
Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 39
The USA in the 1970s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 40
Europe in the 1970s . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 45
The Council of Europe and Great Britain in the 1970s . . . . . . . . . . 46
West Germany in the 1970s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 47
The USSR and the GDR in the 1970s  . . . . . . . . . . . . . . . . . . . . . . . . 58
France in the 1970s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 62
Denmark and Norway in the 1970s  . . . . . . . . . . . . . . . . . . . . . . . . . 68
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 69

4 Culture Pedagogy in the 1980s: The Marriage of Language
and Culture  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 73

Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 73
The USA in the 1980s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 74
Europe in the 1980s . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 75
The Council of Europe in the 1980s  . . . . . . . . . . . . . . . . . . . . . . . . . 76

v

Language_Prelims.qxd  18/01/2007  08:49  Page v



West Germany in the 1980s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 78
France in the 1980s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 83
Great Britain in the 1980s . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 92
Language and Culture in Language Teaching:

The Marriage Metaphor . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 99
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 100

5 Culture Pedagogy in the 1990s: Internationalisation and the
Intercultural . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 105

Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 105
The USA and Canada in the 1990s  . . . . . . . . . . . . . . . . . . . . . . . . . 106
Europe in the 1990s . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 113
Germany in the 1990s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 115
France in the 1990s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 118
Great Britain in the 1990s  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 119
Other European Countries in the 1990s . . . . . . . . . . . . . . . . . . . . . 129
Outside Europe and the USA/Canada in the 1990s  . . . . . . . . . . 136
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 137

6 Culture Pedagogy Today: Questioning of the National
Paradigm  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 141

Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 141
The USA in the Years after 2000  . . . . . . . . . . . . . . . . . . . . . . . . . . . 141
Europe in the Years after 2000  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 141
Outside Europe and the USA in the Years after 2000 . . . . . . . . . . 155
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 158
The Diversity of Culture Pedagogy  . . . . . . . . . . . . . . . . . . . . . . . . 160

7 Language and Culture: The Structure of the Complexity  . . . . . . . 166
Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 166
Linguistic Flows in Social Networks  . . . . . . . . . . . . . . . . . . . . . . . 166
Languaculture  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 170
Discourse  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 173
Cultural Contexts  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 175
Cultural Contents  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 177
The Language–Culture Nexus  . . . . . . . . . . . . . . . . . . . . . . . . . . . . 182
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 187

8 Towards a Transnational Language and Culture Pedagogy  . . . . . 189
Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 189
The National Paradigm  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 191
The Transnational Paradigm . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 193

vi Language and Culture Pedagogy

Language_Prelims.qxd  18/01/2007  08:49  Page vi



Language and Languaculture  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 195
Topic and Discourses  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 201
Contexts and Contacts  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 213
The National Dilemma: Between Complexity and

Homogeneity . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 216
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 220

9 The Intercultural Competence of the World Citizen  . . . . . . . . . . . 222
Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 222
The Intercultural Speaker: Two Models . . . . . . . . . . . . . . . . . . . . . 222
Intercultural Communicative Competence  . . . . . . . . . . . . . . . . . 224
Competences and Resources of the World Citizen  . . . . . . . . . . . 227
Conclusion . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 236

References  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 240
Author Index . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 262
Subject Index  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 266

Contents vii

Language_Prelims.qxd  18/01/2007  08:49  Page vii



Acknowledgements

This book has been developed from my Danish-language book entitled
Det nationale dilemma i sprog- og kulturpædagogikken: Et studie i forholdet
mellem sprog og kultur [The National Dilemma in Language and Culture
Pedagogy: A Study of the Relationship between Language and Culture].
This was published by Akademisk Forlag, Copenhagen, in 2003. 

The present volume, Language and Culture Pedagogy: From a National to a
Transnational Paradigm, is based on Parts II and IV of that volume, revised
by myself, and translated into English by Dr John Irons, to whom I am
most grateful.

The rest of the original text (Parts I and III) has already been published
by Multilingual Matters Ltd as Language and Culture: Global Flows and Local
Complexity.

I want to thank the Danish Research Council for the Humanities for
supporting me throughout my work. They offered me research leave in
the years 1998–2000, they supported the publication of the Danish book at
Akademisk Forlag, and they financed the translation into English. I also
want to thank the Department of Language and Culture, Roskilde
University, for their backing and inspiration.

During the elaboration of the original text I received constructive criti-
cism, encouragement and suggestions from many colleagues, friends and
family members, not least Ulrich Ammon, Flemming Gorm Andersen,
Michael Byram, Inger M. Clausen, Anette Danbæk, Uwe Geist, Annette S.
Gregersen, Frans Gregersen, Hartmut Haberland, Jesper Hermann, Anne
Holmen, Christian Horst, Karen Sonne Jakobsen, Bent Johansen, Susanne
Kjærbeck, Ebbe Klitgaard, Claire Kramsch, Karen Lund, Arne Thing
Mortensen, Michael Svendsen Pedersen, Kirsten Holst Petersen, Robert
Phillipson, Bent Preisler, Kasper Risager, Elsebeth Rise, Klaus Schulte,
Lotte M. Vandel and Johannes Wagner. I am most grateful to them all.

Karen Risager

viii

Language_Prelims.qxd  18/01/2007  08:49  Page viii



Foreword

This is the second book derived from Karen Risager’s original Det
nationale dilemma i sprog- og kulturpædagogikken. Et studie i forholdet mellem
sprog og kultur (The National Dilemma in Language and Culture
Pedagogy. A Study of the Relationship between Language and Culture)
published in Danish in 2003 by Akademisk Forlag, Copenhagen. It stands
independently of the first book, also published in the series Languages for
Intercultural Communication and Education, and can be read in its own
right as a major analysis of the history and current development of culture
pedagogy, to use Risager’s phrase. It can also be read in conjunction with
the first book, Language and Culture. Global Flows and Local Complexity
(Multilingual Matters 2006), since together the two show how language
teachers can and should reflect on the relationship between language and
culture and plan changes in their own practice.

Here, the author presents her principal aim – and it is one that is also
part of the first book – as creating a basis for a change from a national to a
transnational paradigm in language and culture pedagogy, but there is
much else too.

It is important for any discipline, particularly in its early phases, that its
historical evolution should be well understood by those involved.
Language and culture pedagogy, and foreign language teaching as a
specific and major component, is carried out by professionals, by teachers
with a professional training. Training involves acquiring the accepted
wisdom and current knowledge and understanding of a discipline, and
the practical skills to carry it out, whether this is teaching medicine, law or
whatever. Those who are entrusted to professionals, and who put their
trust in professionals, do so because they know that they are trained.
Training for law and medicine has long been located in universities,
whereas it is in most countries only in relatively recent times that teacher
training has been moved there from institutions that specialised in teacher
training and did not have the functions of a university.

Some people like to mark this development by referring to teacher
education rather than training, but the important point is that universities
are places where people acquire professional knowledge and skills 
and also a critical understanding of their profession. This is particularly

ix
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important when, as is frequently and perhaps increasingly the case in
teaching, there is centralised political control of the profession, and an
attempt to make teachers follow the ‘guidelines’ of central authorities.

A critical understanding presupposes awareness of the origins of
current knowledge and skills, of the evolution of the discipline and of how
what might seem inevitable and taken for granted is in fact the conse-
quence of historical change. Risager provides such an understanding of
culture pedagogy and its relationship to language teaching since its begin-
nings. I hope that all teachers, not least those in pre-service training/
education, who recognise the importance of a cultural dimension in
language teaching will learn from the first part of this book.

The book is not, however, simply a history, and even the first part deals
with Risager’s second purpose: to analyse and question the relationship
between language teaching in a national paradigm, which sees a specific
language as related to a specific national culture, and to propose a
transnational perspective, which denies that any such connection is neces-
sary and inevitable, and which places language teaching firmly within a
global social context.

It is at this point that I have to declare a personal interest, as Karen, with
whom I have worked for many years, takes a critical look at my model of
intercultural competence and improves on it by emphasising the global
and transnational, rather than the national perspective that I had
assumed. Karen has a long-term vision for language teaching and culture
pedagogy to contribute to the education and upbringing of world citizens
in an age when nations are no longer as significant. Her vision coincides
with that of the great historian of nationalism, Eric Hobsbawm.
Contemporary history, he says:

will inevitably have to be written as the history of a world which can
no longer be contained within the limits of nations and nation states
as these used to be defined, either politically, or economically, or
culturally, or even linguistically. It will be largely supranational and
infranational, but even infranationality, whether or not it dresses itself
up in the costume of some mini-nationalism, will reflect the decline of
the old nation state as an operational entity. (…)
Hobsbawm, E. 1992, Nations and Nationalism since 1780. Cambridge
University Press, pp. 191–2 (my emphasis)

If he is right, and I suspect and hope he is, then Karen Risager’s vision of
language teaching and the competence of the world citizen, which
language teachers should take as the guideline for their long-term aims,
goes further than what I wrote ten years ago.

x Language and Culture Pedagogy
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Karen Risager has thus written a book that is not only a major scholarly
analysis of the history of culture pedagogy, but one which points us
forward to what language and culture teachers must assess for themselves
as the world changes. She provides them with the critical base on which to
make their professional judgements, and has thus made a significant
contribution to our work into the future.

Michael Byram
April 2006
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Chapter 1

Modern Language Studies:
Language, Culture, Nation

Introduction

Today, modern language studies take place in a world increasingly
influenced by internationalisation and globalisation. Although the main
focus of this book is foreign-language studies and foreign-language
teaching, it has to be said that all language studies, whether the
language in question is a first or second language, a foreign language or
a community/heritage language, are social and cultural practices
embedded in comprehensive and potentially global processes: transna-
tional communication and migration, transnational cooperation of many
types and at many levels, etc.

So language and culture pedagogy must learn to understand their field
of reference from a transnational and global perspective. Language teach-
ing can no longer make do with focusing on the target language and target
countries – and on cultures as territorially defined phenomena. This
applies not only to English as the most widespread international language
at present but also to teaching in all languages, no matter how many
native speakers there are. Apart from developing the students’ commu-
nicative (dialogic) competence in the target language, language teaching
ought also as far as possible to enable students to develop into multi-
lingually and multiculturally aware world citizens.

This is not synonymous with ceasing to take an interest in national and
ethnic identities. Language teaching can deal with many kinds of identi-
ties, including national and ethnic ones, but it has to understand them as
processes that take place between particular players under particular
historical and geographical circumstances in multicultural communities
that form and develop across existing national boundaries. Modern
language studies therefore have to break with the traditional national
paradigm and start to define a transnational paradigm that places
language teaching in a transnational and global context.

A prerequisite for making such a change is that language subjects also
break with the traditional view that ‘language’ and ‘culture’ constitute an

1
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inseparable whole, and that language teaching must therefore work for
maximum integration between teaching the target language and teaching
in the target language culture (or, in other words, culture and society in
the target language countries). Language subjects must work on the
theory that the relation between language and culture is complex and
multidimensional, and that linguistic practice and other cultural practice
are parts of more or less comprehensive processes – also transnational and
potentially global processes.

The aim of this book

The aim of this book is to establish a basis for a change from a national
to a transnational paradigm in language and culture pedagogy. The most
fruitful point of departure for such an analysis is theoretical culture peda-
gogy, i.e. the discipline that deals with the cultural dimension of language
teaching, primarily understood as the development of insight into culture
and society in the target-language countries. It is precisely in this disci-
pline that many statements can be found concerning the relation between
language and culture, and that between language teaching and culture
teaching. At the same time, it is a discipline that has dealt to an astonish-
ingly limited extent with the question of the national. When the analysis of
culture pedagogy has been completed, I will, however, return to language
and culture pedagogy as a whole, in order to retain the inner cohesion of
the field.

The book comprises two sections: firstly, there is a critical analysis of the
international culture pedagogy discourse concerning language, culture
and nation since the 1880s, where it had its beginnings in the newly consti-
tuted German Reich. In the analysis, I give an account of a number of the
most characteristic positions on the relation between language, culture
and nation. This is the first time an attempt has been made to present
culture pedagogy as a whole – both geographically and historically – and
in a discussion of the possible transition from a national to a transnational
paradigm it is important to know how strongly the national paradigm has
influenced the culture pedagogy discourse in various ways, depending on
such features as theoretical academic position and national background.1

Secondly, I present the theory of the multi dimensional relationship
between language and culture in a transnational and global perspective
(cf. Risager, 2003 and 2006), and I formulate a number of proposals for a
new transnational paradigm that deals with how one can work in
language teaching with transnational connections and subnational locali-
sations. Finally, I list 10 competence areas as comprising the intercultural

2 Language and Culture Pedagogy

Language01.qxd  18/01/2007  08:49  Page 2



competence of the world citizen, including languacultural, interpretative
and ethnographic competences as well as knowledge of the world.

A transnational language and culture pedagogy must see itself as being
interdisciplinary and thereby be interested in language, culture, society
and the individual (the subject). This means that, apart from dealing with
the complex relation between language and culture, it also deals with the
social organisation of language and culture in a broad sense: national and
transnational social structures and processes, national and international
political relations, etc. It is thus also interested in national and ethnic
issues, not only in the sense of national and ethnic communities, identities
and discourses but also the societal and political structures that form
frameworks and conditions for identity constructions. It places the
national and the ethnic in a larger global perspective, and deals with the
multilingual and multicultural subject as a world citizen.

This position can be termed postnational and postethnic, i.e. it does not
operate with ‘the national’ and ‘the ethnic’ as essentialistic entities but as
composite historical constructions that are constantly changing their
nature by virtue of players’ constant strategic use of them. That I in the
following prefer nevertheless to use the concept of ‘transnational’ rather
than ‘postnational’ is because I feel that the concept of ‘transnational’
points more specifically to processes in the real world, at both micro- and
macro-level, including transnational migration flows and transnational
flows of information in the media and the Internet. It is important to focus
on these flows in order to reach an understanding of the complex relation-
ship between language and culture, or, in other words, between linguistic
practice and other forms of cultural practice. Later in this chapter, I will
deal in more detail with this conception – and also return to the subject in
Chapter 7.

The national paradigm in language studies is not that old

Modern language studies do not have to be nationally shaped. The
present national shaping took place in a particular historical period, in
connection with the establishment of nations in Europe and the rest of the
world, particularly in the course of the 19th and 20th centuries. Not until
the latter half of the 19th century did language subjects acquire the aim of
conveying a uniform image of the various national states, of the language,
the literature, the country and the people.

The national formation of language subjects becomes clear when
compared with how they were conceived in the previous period. Before
the national idea had a profound impact on language studies, they were

Modern Language Studies 3
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